
 

 

Attention teachers: 

The Pathways units aim to encourage students from diverse backgrounds to think 

about their career choices, the career decision making process and particularly to 

consider teaching as a desirable career.  

These units are an initiative of the Path Project, which is funded by the Higher Education 

Authority (HEA), and based in the Institute of Education, Dublin City University (DCU).  

There are 3 units for 3rd Year students, each approximately 2 hours duration: 

• Unit 1: My whole life 

• Unit 2: Requirements and routes 

• Unit 3: Virtual reality 

 

Some important points about how the Pathways unit’s work: 

• The slides are classroom ready.    

• The teacher notes, with step-by-step guidance for the specific activity on each 

slide, can be accessed in the associated pdf. 

• It is important to show slides in presentation mode (unless prompted to do 

otherwise in the teacher notes), as some activities depend on animation. Where 

there is animation on a slide, this is indicated in the teacher notes.   

  



 

• When the text in the teacher notes is in italics, it is meant to be used by the 

teacher in speaking with students; when the text is not italicised, it is meant for 

the teacher only. 

• There is very little preparation of materials required. Occasionally, and 

depending on your students, you might decide to photocopy worksheet slides in 

advance of class. In activities where preparation is required, you will be 

prompted on Slide 2 and in the teacher notes.  

Thank you for engaging with the Pathways units! 



 

 

  



 

 

 
 

SLIDE 3



 

 

 

SLIDE 4 

 

Teacher notes 

 

Ask for volunteer(s) to read the information on the slide.  

 

Depending on your class, you may wish to click on the hyperlinks to explore various 

sections further. 

 

NB: If you have students who express an interest in apprenticeships, see:  

Apprenticeships; Generation Apprenticeship; and, Solas | Learning Works 

 

Does anyone know of any other supports, financial or otherwise, that are available to 

students who want to go onto further education (e.g. PLC course) or higher education 

(e.g. university degree)? 

  

NB: This may be a good opportunity to share any additional supports you know of or 

those you have availed of to support your own studies.  

 

Divide the class into small groups. 

 

Work together to create a crossword or wordsearch on the theme of education. Your 

crossword/wordsearch must include at least three of the terms on the slide and at least 

three additional words/terms.  

 

https://www.citizensinformation.ie/en/education/further-education-and-training/apprenticeships/#9b55fd
https://apprenticeship.ie/
https://www.solas.ie/


 

 

Depending on your class, you might want to provide and explain some possible additional 

words/terms, for example: CAO, career guidance, DEIS, Leaving Certificate points, 

postgraduate course, PLC, undergraduate course, etc.  

 

Swap your crossword/wordsearch with another group for completion. 

 

Facilitate a whole class discussion, using the following prompt questions: 

• What, if any, new words/phrases did you include? 

• What, if anything, would you change in the crossword/wordsearch you were 

given?  

• Did you like this activity? Why? Why not? 

• Do you think you learned more by having to do something with the words/terms 

than you would have if we had just read them from the slide?  

 

 

  



 

 

 

SLIDE 5 

 

Teacher notes 

 

Ask for volunteers to read Aideen’s case study (on the slide).  

 

Divide the class into pairs. 

 

With your partner, write an explanation of the terms ‘access’, ‘guidance counsellor,’ 

‘disadvantaged school,’ ‘CAO’ and ‘Postgraduate Masters in Education (PME)’. 

Then, answer the following questions: 

• Why was Aideen eligible for an access grant? [Answer: neither of her parents 

had a university qualification, she was from a single parent family] 

• What was the barrier that prevented Aideen from continuing her university 

education straight after her DIT course? [Answer: neither Aideen nor her family 

could afford for her to continue her studies at that time] 

• Together with financial barriers, what other barriers might make it difficult for 

someone to do a university or other type of course? [Possible answers: not 

studying the relevant subjects in school, not getting enough points, family 

culture (e.g. a tradition of going straight from school to work), distance between 

home and where the course is offered, lack of transport etc] 

 

Take feedback from a selection of pairs. 

 

NB: Students should stay in the same pairs for the next slide. 



 

 

 

SLIDE 6 

 

Teacher notes 

 

Ask for volunteers to read Lena’s case study (on the slide).  

 

With your partner, come up with two or more questions that you would like to ask Lena 

about her experience of accessing a grant to go to university. 

 

Take feedback from a selection of pairs. 

  



 

 

 

 

SLIDE 7 

 

Teacher notes 

 

Ask for a volunteer to read aloud the quote on the slide. 

 

Lena teaches Religion in the DEIS school that she herself attended as a student.  

 

Take a minute on your own to make a list of the possible impacts on Lena’s students 

when she tells them that she went to their school and is from their area? 

 

Divide the class into pairs. 

 

Share what you wrote with your partner and create a combined list of possible impacts.  

 

NB: Students should stay in the same pairs for the next slide. 

  



 

 

 

SLIDE 8 

 

Teacher notes (NB: internet required for this activity) 

 

Play the video on the slide (1.29 mins) (see: Importance of diversity in the classroom) 

 

Depending on your class, you might like to play the video a second time.  

 

Having watched the video, work together to make any changes to your list of possible 

impacts. 

 

NB: Students should stay in the same pairs for the next slide. 

 

https://www.youtube.com/watch?v=enVo_BfZkL4&t=58s


 

 

 

SLIDE 9 

 

Teacher notes 

 

Ask for a volunteer to read aloud the quote on the slide. 

 

Facilitate a whole class discussion, using the following prompt questions: 

• How many pairs had something like Lena’s quote (on the slide) in their list? 

• Have you ever thought of this before today? 

• Does this apply to jobs/careers other than teaching? 

• What else did you have in your list? Do these impacts apply to jobs/careers other 

than teaching? 

 

Even if you don’t recognise yourself in someone who has a job/career that you might 

want in future, remember, you could be the first person who looks like you, speaks like 

you, comes from this school or this area to get this job/career. You could end up being 

a role model for others like you! 

 

NB: This is a good opportunity to share any relevant stories you may have. 

  



 

 

 

SLIDE 10 

 

Teacher notes (internet is required for this activity) 

 
Regardless of the course that you are interested in, there will be set of required 
knowledge and understanding for entry into that course. This is to make sure that people 
doing the course are starting at a level where they will be able to understand and learn the 
material covered. Knowing the entry requirements of courses that you are interested in will 
help you make decisions about Leaving Certificate subject choices and enable you to set 
personal study goals. 
 
Different institutions may have different entry requirements, and these can change over 
time. The entry requirements on the slide were valid in 2024 for Dublin City University (DCU) 
but may have changed since. For this reason, you need to think about where you are going 
to apply to and get informed.  
 

Does anyone know where you can get the entry requirement information? [Answer: for 

university courses – the relevant university prospectus; for further education courses – the 

relevant college of further education website (can be accessed via  

ETBI); for apprenticeships – see: Apprenticeships; Generation Apprenticeship; Solas | 

Learning Works). 

 

Divide the class into pairs/small groups, depending on the availability of devices. 

 

Invite each pair/group to access DCU’s digital undergraduate prospectus 

 

https://www.etbi.ie/
https://www.citizensinformation.ie/en/education/further-education-and-training/apprenticeships/#9b55fd
https://apprenticeship.ie/
https://www.solas.ie/
https://www.solas.ie/
https://www.dcu.ie/studentrecruitment/Prospectus-Request


 

 

Find the section for the Bachelors in Education primary teaching (2024 prospectus = 

pages 116-119).  

 
Read the information provided and find the entry requirements (2024 prospectus = page 
119, minimum points for each BEd specialism track module). 
 
If you did another type of undergraduate course and later decided that you wanted to 
become a primary teacher, this is possible. In this case, you could do a Professional 
Master of Education (primary). This also applies to people who do an undergraduate 
course and then decide to qualify as secondary teachers. Information about this type of 
course would be available in the postgraduate prospectus of the different universities. 
  
NB: If any students in your class express a specific interest in becoming a teacher, you 
could share the following link: Teaching Transforms  
 
Work together to look up the entry requirements for 3 or more DCU undergraduate courses. 
 
Take feedback from a selection of pairs/groups. 
 
Facilitate a whole class discussion, using the following prompt questions: 

• What, if anything, did you learn from this activity (content and skills)? 

• What, if any, questions do you still have? What additional information would you like? 

• Who can support you to get answers to these questions or to access this information?  

https://www.gov.ie/en/campaigns/teaching-transforms/?referrer=http://www.gov.ie/teachingtransforms/


 

 

 

SLIDE 11 

 

Teacher notes 

 

NB: Print sufficient copies of the case studies (Slides 12-13) in advance. You will need 

one case study for each small group. 

 

Divide the class into small groups. 

 

We’re going to look at case studies about the routes to qualify as a teacher. 

 

Give each group one case study each. 

 

As you read through your case study, underline or highlight any words or terms that you 

don’t understand.  

 

Words/terms that may need to be explained include:  

• Nasir’s case study: BEd, Graphic Design, PLC, portfolio, National Diploma etc. 

• Anna’s case study: Ordinary/Higher level, mature student, psychology, 

creche/preschool, graduated etc. 

 

  



 

 

In your group: 

• discuss the main message(s) you can take from your case study. 

• create a timeline (or other graphic representation) to show either Nasir’s route 

to becoming a second level Art teacher or Anna’s route to becoming a primary 

teacher. 

• take note of any new information you learn about job/career routes. 

 

Facilitate feedback from a selection of groups. 



 

 

 
 

SLIDE 12 

 

 
 

SLIDE 13 



 

 

 

SLIDE 14 

 

Teacher notes 

 

Facilitate a whole class discussion using the following prompt questions: 

• Does the information in your group timeline match the details in the table on the 
slide? 

• What are the advantages of a traditional route over the route to teaching taken 

by Nasir and Anna? [Possible answers: the traditional routes take less time; the 

less traditional routes give people the time to gain life and other work 

experiences which they can then bring into their classroom.] 

 
We have learned that there are many different routes to the job/career you want. There 
are pros and cons to each route.  
 
Less-traditional routes, like those taken by Nasir and Anna, can happen if someone 
doesn’t do well enough in their Leaving Certificate, but it can also happen if they face 
financial or other barriers. Remember Aideen (Activity 1, Slide 5)? She did a degree in 
Music with the help of a small access grant. She didn’t have enough money to do her 
PME straight away. She worked as a piano teacher for ten years before deciding to go 
back to university to qualify as a post-primary Music teacher.  

14 



 

 

 

SLIDE 15 

 

Teacher notes  

 

Read the text on the slide aloud, allowing sufficient time between each sentence for 

students to reflect and write their responses.  



 

 

5 

 

SLIDE 16 

 

Teacher notes 

 

Read each learning intention aloud. 

 

Ask students to give you a thumbs up if they feel they have achieved the learning 

intention, a thumbs down if they still need some support and a fist if they are unsure. 

  



 

 

 

 

SLIDE 17 

 

Teacher notes 

 

The extension activity suggested on this slide is linked to all activities in this unit. 



 

 

 


