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s tir ilteangach i Eire

« A multilingual country with over 200 languages spoken daily
(CSO, 2017, 2022).

« The most widely spoken home languages other than
English/Irish are Polish, Romanian, French, Spanish and
Portuguese (CSO, 2022).

« At least 12% of primary school children speak a home
language that is different from Irish/English (Department of
Education, 2024).

« 92% of primary school children & 96% of post-primary
students attend English-medium schools where Irish is
taught as a subject (Department of Education,2024).




Plurilingualism or Multilingualism

Multilingualism

- Focus: societal language use, the coexistence of
different languages within society.

Plurilingualism

- Focus: Individuals’ dynamic, fluid, active language
use

- A language user’s potential to actively use all of their
linguistic knowledge at varying levels of proficiency
and for different purposes

(Council of Europe, 2001; 2020; Galante et al., 2022)
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A Plurilingual Approach to language
teaching

« Partial competences are valued - language skills do not
need to be at equal levels within or across the different
languages (Council of Europe, 2001; Council of Europe,
2020; Piccardo, 2013).

« All linguistic knowledge is an asset.

c A pIuriIin%JaI approach to language education gives
learners the opportunity to use all of their linguistic &
cultural repertoire in school (Concannon-Glbneg et al.,
2022; Little & Kirwan, 2019; Galante et al., 2022).

 Plurilingualism supports pluralistic approaches &
language interconnectedness rather than monolingual
approaches in which different languages are considered as
separate entities (Piccardo, 2013; Galante et al., 2022).




A Plurilingual Approach to language
teaching

Languages are learned more effectively when students
make cognitive and affective connections with their
repertoires of languages, cultures and lived experiences

Plurilingual approaches validate all linguistic knowledge
and can empower learners

Plurilingual approaches are linguistically, culturally,
racially and socially inclusive & can challenge linguistic
hierarchies.

There is no one way to implement a plurilingual approach
(Galante et al., 2022; Payant & Galante, 2022)




Plurilingualism in Policy

* Ireland’s Literacy, Numeracy and Digital Literacy Strategy
2024-2033: Every Learner from Birth to Young Adulthood
(Government of Ireland, 2024).

Ireland’s Literacy, Numeracy and
Digital Literacy Strategy 2024-2033:
very Learner from Birth to Young Adulthood



Feasacht Teanga

« Tabéim ar fhorbairt na feasachta teanga & idirnascthacht teanga sna
curaclaim ag léibheal na bunscoile & ag leibheal na hiarbhunscoile.

‘Children for whom English is an additional language (EAL) bring greater awareness
and appreciation of languages and cultures to a classroom. Encouraging children to
explore similarities and differences between languages and cultures can be of great
benefit to the classroom language-learning environment by fostering a greater
appreciation of languages.’ (Government of Ireland, 2019, p.9).

Foghlaimionn an scolaire faoi struchtur na teanga agus conas a oibrionn si. Spreagtar
an scolaire chun gnéithe na teanga nach bhfuil inchomparaide leis an mBeéarla (focloir,

gramadach, comhréir agus foghraiocht) a thabhairt faoi deara. (Sonraiocht Ghaeilge na
Sraithe Soisearai, Ich.6)

Sonraiocht
Ghaeilge na
Sraithe Soisearai

Scoileanna a fheidhmionn
tri mhean an Bhéarla (T2)

Sonraiocht
Ghaeilge na
Sraithe Soéisearai

Scoileanna a fheidhmionn
tri mhean na Gaeilge (T1)




An Inductive Plurilingual Approach to
Teaching Irish Grammar

An inductive approach to the teaching Irish grammar
encourages learners to:

(1) discover grammatical rules in Irish
(i1) articulate the rule in their own words using metalanguage,

(lif) to make cross linguistic comparisons, i.e. compare and
contrast patterns and rules in Irish with similar patterns and rules
In English and home languages * This is one way to implement
a plurilingual approach

(O Duibhir, et al., 2016; Ni Dhiorbh&in & O Duibhir, 2017).
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Research Questions

Teachers

What are teachers’ views regarding an inductive
plurilingual approach to teaching Irish grammar?

What impact does professional development have
on English-medium teachers’ knowledge for
|mplement|_n% an inductive plurilingual approach to
teaching Irish grammar?

Children

What are the views of children in English-medium
primary schools on an inductive plurilingual
approach to teaching Irish grammar?

A
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Research Participants

Five urban English-medium primary schools

11 teachers and 291 children in 4th, 5th and 6th class
took part in inductive plurilingual grammar lessons over a
six-week period.

Purposive sampling: primary schools with a high
percentage of children from diverse linguistic and cultural
backgrounds were selected to participate in the
research.

60-80% of children in the five schools spoke home
languages other than English or Irish

A




Method

- The researchers provided teachers with all the teaching
resources.

- One of the researchers with experience in working for
the Professional Development Services for Teachers
modelled lessons and provided in class and virtual ~

support to teachers prior to and during the project. &

- This is an example of ‘coaching” as professional * Bain Sup As!
development (Ali et al., 2018; Desimone & Pak, 2017). i inaidco Mdinasds

- Teachers taught one or two lessons per week over 6-
week period. | pemet,

- The lessons were plurilingual grammar lessons




Sample

Pilot: One school
participated in the research
In November/ December
2023. Three teachers and
three classes (n=84)

Main study: Eight teachers in
4 schools took part in the
research post-Christmas in
January 2024.

Children in 4th-6th class
aged 10-12 years (n=291)
participated in the research.

Table 1: Schools that participated in research, the class-group and the number of children

School A Class 4 (n=28)
Class 5 (n=28)
Class 6 (n=28)
School B Class 4 (n=27)
Class 5 (n=27)
Class 6 (n=27)
School C Class 5 (n=24)
Class 6 (n=24)
School D Class 4 (n=24)
School E Class 4 (n=27)
Class 6 (n=27)
Total number of children 291




Data Collection

Pre & Post focus groups/interviews with
teachers (n=11)
Focus groups with children from each class In
every school (n=60)

. Observation in some classes

A



Home Languages other
then Irish/English
spoken by children who
engaged in focus
groups

Liotuainis, Polainnis, Sinis,
Spainnis, Tamailis, Fraincis,
Teileaguis, Hionduis, Puinseaibis,
Laitvis, Araibis, Gearmainis, Ruisis,
Portaingéilis, laruibis, Urduis,
Romainis, Bulgairis,

lodailis

Lithuanian, Polish, Chinese,
Spanish, Tamil, French, Telugu,
Hindi, Punjabi, Latvian, Arabic,
German, Russian, Portuguese,
Yoruba, Urdu, Romanian, Bulgarian,
Italian




Inductive Approach

« Each class focused on one grammatical pattern at
a time.

« The teachers presented the ppt.x slides
(enhanced input) on the interactive whiteboard
& guided the children to discover the rule.

« Cad a thugann tu faol deara? An bhfeiceann tu
riail/ patrun?

- What do you notice? Do you see a rule/pattern?

A




Cad a thugann tu |
| faoi deara?
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sAn bhieiceann sibh riail?
sAn bhieiceann sibh patrun?



Thainig na
) paisti ar an
riail. Tagann
an t-
ainmfhocal |
ndiaidh na
haidiachta sa
Ghaeilge.
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INn d uct | ve A p p roac h Figure 2: Example of the sentence: ‘| have a green box’ written in Irish, English, Polish,

Hindi and Lithuanian

o 0l oI
- Teachers gave the children the Qi Wl, =
opportunity to talk about the b A las a0,
same pattern in their home PR Soos R
languages. i ol anite

. Children wrote samples from e ;
their home languages on the b o ol
board - using one colour for the e . L
adjective and another colour for -
the noun. i |

. They were the experts. | S0 L e




* Cad a d’fhoghlaim meé?
* Miniu ar cad a d’fhoghlaim meée
* Mo shamplai féin

* Cad a cheap me?




2. Minid ar cad o ¢ Mhozhlaim me : i E

TR 1

A Mo shsmpia fein
w

4. Cod n eheap me?

An Dialann Mhachnaimh

Chlaraigh na paisti an riail sa
dialann mhachnaimh.

b’ﬂ'toghlaim siad meiti-theanga-
m.sh ainmfhocal, aidiacht

Patrun a hAon: Tagann an aidiacht i
ndiaidh an ainmfhocail sa Ghaeilge.



Cad a thugann tu |
| faoi deara?
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The approach
encouraged
parental
involvement in
sOme cases
Sample- Gender
of Nouns in Urdu




Taispeantas Ranga llteangach
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An Cur Chuige londuchtach lliteangach

- Cur chuige simpli ata ann

Bionn na paisti agus na muinteoiri ag foghlaim éna
cheile.

Is fiu na struchtuir a chleachtadh sa teanga o bheal
agus sa scribhneoireacht Ghaeilge chomh maith.

Is fil larraidh ar na paisti samplai a aimsiu |
gcomhthéacs.

Is feidir naisc a dhéanamh idir teangacha tri theagasc
ghramadach na Gaeillge.

A




= 4
Inscne san Ucrainis | | Inscne sa Pholainnis
An tAinmfhocal | Inscne sa Ghaeilge | Focal Ucrainise Inscne san Ucrainis An tAinmfhocal | Inscne sa Ghaeilge | Focal Polainnise | Inscne sa Polainnise
An leabhar Firinscneach An leabhar Firinscneach
An buachaill Firinscneach An buachaill Firinscneach
An cailin Firinscneach An cailin Firinscneach
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An chathaoir Baininscneach An chathaoir Baininscneach
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Dearcthai na Muinteoiri ar an gcur
chuige

« Positive Aspects: (i) active learning, (ii) Inclusion of
home languages and (iii) language awareness

« Active Learnin(r:j: Children were actively enﬂaged In
learning & developing language learning skills

« Inclusion of Home Languages: Children made
connections across languages; the%{ were the experts and
learning Irish became more interesting

« Language Awareness: Children developed awareness of
structures across languages & metalanguage to talk about
languages




Dearcthal na Muinteoiri




Dearcthai na Muinteoiri faoin Forbhairt
Ghairmiuil

Teachers developed both content knowledge (knowledge of
grammar rules) & pedagogical content knowledge (how to
Implement a plurilingual approach)

Focused and supportive
* Modelling and feedback
Value in providing resources for teachers
« Less reliance on the textbook
Teachers said they would continue to use the approach
« Calls for a whole school approach and sustained practice




Dearcthai na Muinteoiri faoin FG




Dearcthai na bpaisti ar an gcur chuige

- Themes
(1) the benefits of the inductive approach
(i) the development of language awareness
(111) the benefits of the plurilingual approach.

A



(1)

he Benefits of the Inductive Approach

The children were unanimous that the inductive plurilingual approach was
a fun approach in which they were actively engaged (problem solving).

They believed they would have a better memory of the rules because they
discovered them themselves.

They would prefer to discover rules rather than have a teacher telling them
& they linked this to developing skills for independent learning

The children enjoyed using digital tools such as an iPad to find information
and explained that this approach was more interactive than studying from
the textbook.




(i) Development of Language Awareness

The children gave many examples of the rules they had learned and
how they compared and contrasted structures across languages. They
used the Irish metalanguage competently and confidently, e.g.
masculine, feminine, noun and adjective (firisinscneach,
baininscneach, ainmfhocal & aidiacht).

Some of the children expressed the view that learning Irish grammar
could help them learn other languac~~




(111) Benefits of the Plurilingual Approach

The children explained that
It helped them to learn Irish
when they made a
connection with their home
language and that learning
Irish helped them make
connections across
languages.

The approach encouraged
an interest in language
learning and created
oRportunltles for them to
share knowledge from a
diversity of cultures and
languages.




Conclusions/ Concluidi

Positive experiences of inductive plurilingual
approach

learner centred, active approach (Ni bhiorbhain & © Duibhir, 2017;
O Duibhir et al., 2016)

cross linguistic language awareness (Jessner et al., 2016)
development of language learning skills (cummins, 2021)

affirmation of linguistic and cultural diversity (calante et al.,
2022)

Supports for teachers — coaching & provision of
FeSoOurces (Ni Dhiorbhain et al. 2024)

Consider extending the approach




Buntaisti Fhoghlaim na Gaeilge

- Ta an-chuid buntaisti ag dul d'fhoghlaim na Gaeilge
mar gurb 1 an dara teanga choiteann ata a foghlaim
ag morchuid na bpaisti

- Chomh maith le buntaisti sainitla na Gaeilge, ta
buntaisti breise ann: Forbairt feasachta teanga,
forbairt scileanna foghlama teanga, treisiu an
ilteangachais & tuiscinti idirchulttrtha inar
scoileanna & inar bpobal.
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Ceisteanna: Questions?

. aisling.nidhiorbhain@dcu.ie
. tara.concannon-Gibney@dcu.ie
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