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Leagan amach na cainte 

• Cúlra & comhthéacs an taighde – éagsúlacht teanga & 
chultúrtha in Éirinn, cad atá i gceist le cur chuige ilteangach/ 
cur chuige ionduchtach

• Ceisteanna an taighde, modheolaíocht & rannpháirtithe

• Conas a cuireadh an cur chuige ionduchtach ilteangach i 
bhfeidhm 

• Taithí na múinteoirí & na bpáistí ar an gcur chuige ionduchtach 
ilteangach



Background & Context 
Cúlra & Comhthéacs an 
Taighde 



Is tír ilteangach í Éire

• A multilingual country with over 200 languages spoken daily 
(CSO, 2017, 2022). 

• The most widely spoken home languages other than 
English/Irish are Polish, Romanian, French, Spanish and 
Portuguese (CSO, 2022).

• At least 12% of primary school children speak a home 
language that is different from Irish/English (Department of 
Education, 2024).

• 92% of primary school children & 96% of post-primary 
students attend English-medium schools where Irish is 
taught as a subject (Department of Education,2024).



Plurilingualism or Multilingualism 

Multilingualism

• Focus: societal language use, the coexistence of 
different languages within society. 

Plurilingualism 

• Focus: Individuals’ dynamic, fluid, active language 
use

• A language user’s potential to actively use all of their 
linguistic knowledge at varying levels of proficiency 
and for different purposes 

(Council of Europe, 2001; 2020; Galante et al., 2022)



A Plurilingual Approach to language 
teaching 

• Partial competences are valued - language skills do not 
need to be at equal levels within or across the different 
languages (Council of Europe, 2001; Council of Europe, 
2020; Piccardo, 2013). 

• All linguistic knowledge is an asset. 

• A plurilingual approach to language education gives 
learners the opportunity to use all of their linguistic & 
cultural repertoire in school (Concannon-Gibney et al., 
2022; Little & Kirwan, 2019; Galante et al., 2022). 

• Plurilingualism supports pluralistic approaches & 
language interconnectedness rather than monolingual 
approaches in which different languages are considered as 
separate entities (Piccardo, 2013; Galante et al., 2022).



A Plurilingual Approach to language 
teaching 

• Languages are learned more effectively when students 
make cognitive and affective connections with their 
repertoires of languages, cultures and lived experiences

• Plurilingual approaches validate all linguistic knowledge 
and can empower learners 

• Plurilingual approaches are linguistically, culturally, 
racially and socially inclusive & can challenge linguistic 
hierarchies. 

• There is no one way to implement a plurilingual approach 

(Galante et al., 2022; Payant & Galante, 2022)



Plurilingualism in Policy

• Ireland’s Literacy, Numeracy and Digital Literacy Strategy 
2024-2033: Every Learner from Birth to Young Adulthood 
(Government of Ireland, 2024). 



Feasacht Teanga 

• Tá béim ar fhorbairt na feasachta teanga & idirnascthacht teanga  sna 

curaclaim ag léibheal na bunscoile & ag leibheal na hiarbhunscoile. 

‘Children for whom English is an additional language (EAL) bring greater awareness 
and appreciation of languages and cultures to a classroom. Encouraging children to 
explore similarities and differences between languages and cultures can be of great 

benefit to the classroom language-learning environment by fostering a greater 
appreciation of languages.’ (Government of Ireland, 2019, p.9).

Foghlaimíonn an scoláire faoi struchtúr na teanga agus conas a oibríonn sí.  Spreagtar 

an scoláire chun gnéithe na teanga nach bhfuil inchomparáide leis an mBéarla (foclóir, 

gramadach, comhréir agus foghraíocht) a thabhairt faoi deara. (Sonraíocht Ghaeilge na 

Sraithe Sóisearaí, lch.6)



An Inductive Plurilingual Approach to 
Teaching Irish Grammar 

• An inductive approach to the teaching Irish grammar 
encourages learners to: 

(i) discover grammatical rules in Irish

(ii) articulate the rule in their own words using metalanguage, 

(iii) to make cross linguistic comparisons, i.e. compare and 
contrast patterns and rules in Irish with similar patterns and rules 
in English and home languages * This is one way to implement 
a plurilingual approach

(Ó Duibhir, et al., 2016; Ní Dhiorbháin & Ó Duibhir, 2017). 



Research Questions
Ceisteanna an Taighde



Research Questions

Teachers 

• What are teachers’ views regarding an inductive 
plurilingual approach to teaching Irish grammar? 

• What impact does professional development have 
on English-medium teachers’ knowledge for 
implementing an inductive plurilingual approach to 
teaching Irish grammar?  

Children

• What are the views of children in English-medium 
primary schools on an inductive plurilingual 
approach to teaching Irish grammar? 



Methods
Modheolaíocht



Research Participants

• Five urban English-medium primary schools 

• 11 teachers and 291 children in 4th, 5th and 6th class
took part in inductive plurilingual grammar lessons over a 
six-week period. 

• Purposive sampling: primary schools with a high 
percentage of children from diverse linguistic and cultural 
backgrounds were selected to participate in the 
research. 

• 60-80% of children in the five schools spoke home 
languages other than English or Irish



Method

• The researchers provided teachers with all the teaching 
resources. 

• One of the researchers with experience in working for 
the Professional Development Services for Teachers 
modelled lessons and provided in class and virtual 
support to teachers prior to and during the project. 

• This is an example of ‘coaching’’ as professional 
development (Ali et al., 2018; Desimone & Pak, 2017). 

• Teachers taught one or two lessons per week over 6-
week period. 

• The lessons were plurilingual grammar lessons



Sample

• Pilot: One school 
participated in the research 
in November/ December 
2023. Three teachers and 
three classes (n=84)

• Main study: Eight teachers in 
4 schools took part in the 
research post-Christmas in 
January 2024. 

• Children in 4th-6th class 
aged 10-12 years (n=291) 
participated in the research.



Data Collection

• Pre & Post focus groups/interviews with 
teachers (n=11)

• Focus groups with children from each class in 
every school (n=60) 

• Observation in some classes



Home Languages other 
then Irish/English 
spoken by children who 
engaged in focus 
groups

Liotuáinis, Polainnis, Sínis, 
Spáinnis, Tamailis, Fraincis, 
Teileagúis, Hiondúis,  Puinseáibis, 
Laitvis, Araibis, Gearmáinis, Rúisis, 
Portaingéilis, Iarúibis, Urdúis, 
Rómáinis, Bulgáiris, 
Iodáilis

Lithuanian, Polish, Chinese,  
Spanish, Tamil, French, Telugu, 
Hindi,  Punjabi, Latvian, Arabic, 
German, Russian, Portuguese, 
Yoruba, Urdu, Romanian, Bulgarian, 
Italian



Inductive Approach

• Each class focused on one grammatical pattern at 
a time. 

• The teachers presented the ppt.x slides 
(enhanced input) on the interactive whiteboard 
& guided the children to discover the rule.

• Cad a thugann tú faoi deara? An bhfeiceann tú 
riail/ patrún? 

• What do you notice? Do you see a rule/pattern?



The Approach

• The language on the slides was simple to allow the children to focus solely on the form of 
the language (Van Patten, 1996).

• The children were given the metalinguistic terminology as they discovered the rules, for 
example, adjective, noun, masculine, feminine, singular and plural.

• The teachers helped the children to say the rule in Irish but it was the children themselves 
who first discovered the rule. 

• A mixture of English and Irish were initially used.











■An bhfeiceann sibh riail? 

■An bhfeiceann sibh patrún?



Tháinig na 

páistí ar an 

riail. Tagann 

an t-

ainmfhocal i 

ndiaidh na 

haidiachta sa 

Ghaeilge.  



Inductive Approach

• Teachers gave the children the 
opportunity to talk about the 
same pattern in their home 
languages. 

• Children wrote samples from 
their home languages on the 
board - using one colour for the 
adjective and another colour for 
the noun.

• They were the experts.



+



+ 

An Dialann Mhachnaimh 

Chláraigh na páistí an riail sa 
dialann mhachnaimh. 

D’fhoghlaim siad meiti-theanga-
m.sh ainmfhocal, aidiacht 

Patrún a hAon: Tagann an aidiacht i 
ndiaidh an ainmfhocail sa Ghaeilge. 



The Approach

• The language on the slides was simple to allow the 
children to focus solely on the form of the language 
(Van Patten, 1996).

• The children were given the metalinguistic terminology 
as they discovered the rules, for example, adjective, 
noun, masculine, feminine, singular and plural.

• The teachers helped the children to say the rule in 
Irish but it was the children themselves who first 
discovered the rule. 

• A mixture of English and Irish were initially used.











Tháinig na 

páistí ar an 

riail. 

Séimhítear 

ainmfhocal a 

thosaíonn ar 

chonsan i 

ndiaidh 

ainmfhocail 

bhaininscnigh. 



The approach 
encouraged 

parental 
involvement in 

some cases
Sample- Gender 
of Nouns in Urdu



Taispeántas Ranga Ilteangach 



An Cur Chuige Ionduchtach Ilteangach 

• Cur chuige simplí atá ann 

• Bíonn na páistí agus na múinteoirí ag foghlaim óna 
chéile. 

• Is fiú na struchtúir a chleachtadh sa teanga ó bhéal 
agus sa scríbhneoireacht Ghaeilge chomh maith. 

• Is fiú iarraidh ar na páistí samplaí a aimsiú i 
gcomhthéacs. 

• Is féidir naisc a dhéanamh idir teangacha trí theagasc 
ghramadach na Gaeilge. 





Findings
Torthaí 



Dearcthaí na Múinteoirí ar an gcur 
chuige  

• Positive Aspects: (i) active learning, (ii) Inclusion of 
home languages and (iii) language awareness 

• Active Learning: Children were actively engaged in 
learning & developing language learning skills

• Inclusion of Home Languages: Children made 
connections across languages; they were the experts and 
learning Irish became more interesting 

• Language Awareness: Children developed awareness of 
structures across languages & metalanguage to talk about 
languages 



Dearcthaí na Múinteoirí 



Dearcthaí na Múinteoirí faoin Forbhairt 
Ghairmiúil 

• Teachers developed both content knowledge (knowledge of 
grammar rules) & pedagogical content knowledge (how to 
implement a plurilingual approach)

• Focused and supportive

• Modelling and feedback

• Value in providing resources for teachers 

• Less reliance on the textbook

• Teachers said they would continue to use the approach 

• Calls for a whole school approach and sustained practice



Dearcthaí na Múinteoirí faoin FG 



Dearcthaí na bpáistí ar an gcur chuige

• Themes

(i) the benefits of the inductive approach

(ii) the development of language awareness

(iii) the benefits of the plurilingual approach.



(i) The Benefits of the Inductive Approach

• The children were unanimous that the inductive plurilingual approach was 
a fun approach in which they were actively engaged (problem solving). 

• They believed they would have a better memory of the rules because they 
discovered them themselves.

• They would prefer to discover rules rather than have a teacher telling them  
& they linked this to developing skills for independent learning 

• The children enjoyed using digital tools such as an iPad to find information 
and explained that this approach was more interactive than studying from 
the textbook.



(ii) Development of Language Awareness

• The children gave many examples of the rules they had learned and 
how they compared and contrasted structures across languages. They 
used the Irish metalanguage competently and confidently, e.g. 
masculine, feminine, noun and adjective (firisinscneach, 
baininscneach, ainmfhocal & aidiacht). 

• Some of the children expressed the view that learning Irish grammar 

could help them learn other languages.



(iii) Benefits of the Plurilingual Approach

• The children explained that 
it helped them to learn Irish 
when they made a 
connection with their home 
language and that learning 
Irish helped them make 
connections across 
languages. 

• The approach encouraged 
an interest in language 
learning and created 
opportunities for them to 
share knowledge from a 
diversity of cultures and 
languages.



Conclusions/ Conclúidí 

Positive experiences of inductive plurilingual 
approach 

• learner centred, active approach (Ní Dhiorbháin & Ó Duibhir, 2017; 

Ó Duibhir et al., 2016)

• cross linguistic language awareness (Jessner et al., 2016)

• development of language learning skills (Cummins, 2021) 

• affirmation of linguistic and cultural diversity (Galante et al., 

2022)

Supports for teachers – coaching & provision of 
resources (Ní Dhiorbháin et al. 2024)

Consider extending the approach 



Buntáistí Fhoghlaim na Gaeilge

• Tá an-chuid buntáistí ag dul d’fhoghlaim na Gaeilge 
mar gurb í an dara teanga choiteann atá á foghlaim 
ag mórchuid na bpáistí

• Chomh maith le buntáistí sainiúla na Gaeilge, tá 
buntáistí breise ann: Forbairt feasachta teanga, 
forbairt scileanna foghlama teanga, treisiú an 
ilteangachais & tuiscintí idirchultúrtha inár 
scoileanna & inár bpobal.



Míle Buíochas leis na múinteoirí & na páistí a ghlac páirt 

sa taighde 

Buíochas le COGG 

Buíochas le hEithne Ní Dhubhghaill 

Beidh na háiseanna ar fáil go luath



Ceisteanna: Questions?

• aisling.nidhiorbhain@dcu.ie

• tara.concannon-Gibney@dcu.ie

English Gaeilge

mailto:Aisling.nidhiorbhain@dcu.ie
mailto:Tara.concannon-Gibney@dcu.ie
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Seimineár an tseachtain seo chugainn

Dé Máirt 11 Márta 
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Gareth Caulfield

Transmitting Minority Languages Within the 
Majority Language Classroom: The Case of Welsh
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